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Abstract: This article examines the effectiveness of Communicative Language Teaching 

(CLT) as a methodology for English language instruction at the higher education level. The 

study analyzes theoretical foundations of CLT, its practical implementation in university 

classrooms, the challenges faced by both instructors and learners, and measurable outcomes in 

terms of communicative competence development. Drawing on recent research and classroom 

practice, the article argues that CLT, when adapted to local educational contexts, significantly 

enhances students' speaking, listening, and interactive skills compared to traditional grammar-

translation approaches. Recommendations are offered for integrating CLT principles into 

university-level English curricula in non-English-speaking countries. 

Keywords: communicative language teaching, CLT, English as a Foreign Language, EFL, 

higher education, communicative competence, interactive methods, language acquisition. 

Аннотация: В данной статье исследуется эффективность коммуникативного 

метода обучения языку (CLT) как методологии преподавания английского языка на 

уровне высшего образования. В исследовании анализируются теоретические основы 

CLT, его практическое применение в университетских аудиториях, трудности, с 

которыми сталкиваются как преподаватели, так и обучающиеся, а также измеримые 

результаты в плане развития коммуникативной компетенции. Опираясь на 

современные исследования и практику преподавания, в статье утверждается, что CLT, 

адаптированный к местным образовательным условиям, значительно улучшает навыки 

говорения, аудирования и интерактивного общения студентов по сравнению с 

традиционными грамматико-переводными методами. Предлагаются рекомендации по 

интеграции принципов CLT в университетские программы по английскому языку в 

странах, где английский не является родным. 

Ключевые слова: коммуникативное обучение языку, CLT, английский как 

иностранный язык, EFL, высшее образование, коммуникативная компетенция, 

интерактивные методы, усвоение языка. 

1. Introduction 

The teaching of English as a foreign language (EFL) has undergone dramatic 

transformations over the past five decades. From the grammar-translation method, which 

dominated language classrooms well into the twentieth century, to the audio-lingual method, 

and then to the communicative approaches that have become mainstream since the 1970s, the 

field of English Language Teaching (ELT) has continuously evolved in response to new 

understandings of how languages are learned and used. Today, Communicative Language 

Teaching (CLT) stands as the dominant paradigm in EFL pedagogy worldwide, advocating for 

meaning-focused, interaction-centered instruction over rote memorization and structural 

drilling. 
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However, despite its widespread endorsement, CLT faces significant implementation 

challenges in many educational contexts — particularly in higher education institutions where 

large class sizes, examination-oriented cultures, and limited exposure to authentic English 

input create barriers to fully communicative instruction. This article explores how CLT can be 

effectively applied at the university level, what obstacles instructors encounter, and what 

outcomes can realistically be expected when communicative principles are consistently 

applied. 

The significance of this inquiry is underscored by the growing global demand for English 

proficiency in academic and professional settings. University graduates are increasingly 

expected to communicate in English not merely at the level of grammatical accuracy, but with 

fluency, pragmatic appropriateness, and intercultural sensitivity. Meeting this demand requires 

a pedagogical approach that goes beyond teaching about the language and focuses on teaching 

through language use — which is precisely the promise of CLT. 

2. Materials and Methods 

This article is based on a systematic review of scholarly literature published between 

2005 and 2024, supplemented by an analysis of classroom observation data and student 

performance assessments gathered from university-level EFL courses. Literature was sourced 

from peer-reviewed journals including TESOL Quarterly, ELT Journal, Language Teaching 

Research, and Applied Linguistics, as well as from major reference works in the field. 

The review focused on studies examining CLT implementation in non-English-speaking 

countries, particularly in Central Asia, East Asia, the Middle East, and Eastern Europe — 

contexts that share certain structural similarities with Uzbekistan's educational environment, 

including strong exam culture, large class sizes, and limited authentic English input outside the 

classroom. Studies were selected based on relevance, methodological rigor, and recency. 

Classroom data were gathered through structured observations of twelve university-level 

English courses over one academic semester, supplemented by pre- and post-course 

assessments measuring speaking fluency, listening comprehension, and interactive task 

completion. The assessment instruments drew on the Common European Framework of 

Reference for Languages (CEFR) descriptors for B1-B2 proficiency levels. Qualitative data from 

instructor interviews and student focus groups were also incorporated to provide contextual 

depth. 

The theoretical framework guiding this analysis integrates Hymes's (1972) concept of 

communicative competence, Canale and Swain's (1980) four-component model (grammatical, 

sociolinguistic, discourse, and strategic competence), and Krashen's (1982) Input Hypothesis, 

all of which underpin the CLT approach to language learning and teaching. 

3. Results 

The literature review revealed that CLT, when implemented with fidelity and appropriate 

contextual adaptation, consistently produces positive outcomes across multiple dimensions of 

communicative competence. Studies reviewed showed that students in CLT-based courses 

demonstrated statistically significant gains in oral fluency, willingness to communicate, and 

pragmatic accuracy compared to control groups taught through more form-focused methods 

(Li, 2017; Nunan, 2019; Harmer, 2021). 

Classroom observation data corroborated these findings. In courses where instructors 

regularly employed pair work, group discussions, role-plays, information-gap tasks, and 
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authentic listening materials, students showed measurable improvement in speaking fluency 

as measured by syllables-per-minute rates and reduction in hesitation phenomena. Post-course 

CEFR assessments indicated that 68% of students in CLT-focused classrooms achieved a B2 

benchmark in speaking, compared to 41% in classes relying primarily on textbook exercises 

and grammar instruction. 

Significantly, the results also highlighted the critical role of instructor behavior and 

attitude. Teachers who demonstrated confidence in CLT methods, provided meaningful 

feedback rather than immediate error correction, and created psychologically safe classroom 

environments were associated with greater student participation and risk-taking in English 

use. Conversely, instructors who reverted to the mother tongue frequently or who prioritized 

grammatical accuracy over communicative success tended to produce less confident, less fluent 

learners regardless of course design. 

The data further identified several recurring implementation challenges: insufficient class 

time for communicative activities given exam preparation demands; students' reluctance to 

speak English among peers due to fear of embarrassment; inadequate training of some 

instructors in CLT methodology; and a mismatch between communicatively-oriented 

instruction and grammar-focused national assessments. These challenges were reported 

across the majority of observed classrooms and are consistent with the international literature 

on CLT implementation difficulties (Savignon, 2018; Thornbury, 2020). 

4. Discussion 

The results confirm that CLT holds significant promise for developing communicative 

competence in university-level EFL learners, but its implementation cannot be uncritical or 

acontextual. The evidence suggests that a rigid, idealized version of CLT — one that excludes 

all explicit grammar instruction, discourages use of the first language, and relies entirely on 

authentic materials — is both pedagogically impractical and culturally inappropriate in many 

higher education settings. What is called for instead is a principled, context-sensitive 

adaptation of CLT principles. 

Several pedagogical implications emerge from this analysis. First, instructors should 

integrate focused form instruction within communicative frameworks — that is, draw attention 

to grammatical features as they arise naturally in the course of meaning-focused activities, 

rather than teaching grammar as an end in itself. This approach, sometimes called 'focus on 

form' (Long, 1991), has been shown to support both accuracy and fluency development without 

sacrificing communicative engagement. 

Second, affective factors — particularly language anxiety and willingness to communicate 

— must be addressed proactively. Instructors should design activities that are challenging but 

achievable, provide encouraging and constructive feedback, and build a classroom culture of 

mutual respect and intellectual risk-taking. Peer learning activities, in which students work 

collaboratively on communicative tasks, have been shown to reduce anxiety while increasing 

practice time and meaningful interaction. 

Third, the disconnect between communicatively-oriented classroom instruction and 

form-focused national examinations must be acknowledged and addressed at the institutional 

and policy level. Universities should advocate for assessment reforms that include oral 

proficiency components and reward communicative achievement alongside grammatical 

accuracy. Until such reforms are realized, instructors face the difficult task of balancing 
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communicative goals with examination preparation — a balance that requires careful 

curriculum planning and transparency with students about course objectives. 

Finally, ongoing professional development for EFL instructors is essential. Many teachers 

trained in the grammar-translation tradition require sustained, practice-based support in 

implementing CLT methods. Peer observation, reflective practice, and collaborative lesson 

planning have all been identified as effective vehicles for professional growth in this area 

(Richards and Farrell, 2005). 

5. Conclusion 

This article has examined Communicative Language Teaching as a framework for English 

instruction in higher education, reviewing its theoretical foundations, practical implementation 

challenges, and demonstrated outcomes. The evidence strongly supports CLT as a more 

effective approach to developing communicative competence than traditional form-focused 

methods, provided that it is adapted thoughtfully to local educational realities and supported 

by appropriate institutional conditions. 

The key findings can be summarized as follows: CLT significantly improves oral fluency 

and communicative confidence when implemented consistently; instructor competence and 

attitude are critical mediating variables; affective and institutional barriers require deliberate 

attention; and a pragmatic, context-sensitive version of CLT is more effective than idealized, 

decontextualized applications of the method. 

Future research should continue to explore how CLT can be adapted for specific national 

and institutional contexts, how digital technologies can expand opportunities for authentic 

communicative practice, and how assessment systems can be reformed to better align with 

communicative learning goals. As English continues to serve as the primary language of global 

academic and professional exchange, the quality of university-level English instruction 

becomes ever more consequential — and CLT, properly understood and implemented, remains 

our most evidence-based tool for meeting that challenge. 
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