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Abstract. The rapid digitalization of communication has significantly transformed the
professional landscape of philology graduates. In the era of global information exchange,
linguistic and literary specialists are increasingly required to operate within complex digital
and multimodal environments. Media competence—defined as the ability to critically access,
analyze, evaluate, create, and disseminate media content across various platforms—has
therefore become a key component of modern linguistic and literary education. It encompasses
not only technical digital skills but also critical thinking, ethical awareness, intercultural
sensitivity, and the capacity to interpret media discourse within sociocultural contexts.
However, despite the growing importance of media literacy in higher education, many
philology programs continue to prioritize traditional theoretical instruction over applied digital
competencies. As a result, students often demonstrate limited ability to critically evaluate
online information, detect media bias and manipulation, or produce high-quality digital content
in professional settings. This paper identifies the major institutional, methodological, and
technological barriers that impede media competence development among philology students
and proposes pedagogically grounded solutions based on competency-based education,
constructivist learning theory, and critical media pedagogy.
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Introduction. In the 21st century, rapid technological advancement and the expansion of
digital media ecosystems have fundamentally reshaped the ways in which language, discourse,
and communication function in society. The emergence of social media platforms, digital
publishing, artificial intelligence tools, and transnational communication networks has
transformed not only everyday interaction but also professional linguistic practice.
Consequently, philology students—future teachers, translators, editors, researchers, and
communication specialists—are expected to master not only linguistic theory and literary
analysis but also to navigate complex digital media environments with competence and critical
awareness. Media competence is increasingly conceptualized as a multidimensional construct
that integrates digital literacy, critical media literacy, information literacy, and communicative
competence. It encompasses the ability to access, interpret, critically evaluate, and ethically
produce media content across diverse formats, including textual, visual, audiovisual, and
multimodal forms. From a sociocultural perspective, media competence also involves
understanding how media discourse constructs meaning, shapes ideology, influences public
opinion, and reflects power relations within society. Despite this growing demand, higher
education institutions often maintain traditional curricula that emphasize theoretical linguistic
knowledge while insufficiently addressing diiital communicative practices. This discrepancy
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creates a gap between academic preparation and the professional realities of the digital
knowledge society. Therefore, examining the development of media competence in philology
students is not merely a methodological concern but a strategic priority for ensuring the
relevance and sustainability of philological education in the contemporary world.

Methods. This study employed a qualitative research design aimed at identifying
the key problems in developing media competence among philology students and
formulating evidence-based pedagogical solutions. The research was conducted in three
interconnected stages.

1. Theoretical and document analysis: a systematic qualitative analysis of contemporary
pedagogical literature on media education, digital literacy frameworks, and higher education
reform was carried out. Key international frameworks of media and information literacy were
reviewed to identify core competence components (critical evaluation, multimodal production,
ethical media use, digital communication skills). Additionally, content analysis of philology
curricula and course syllabi was conducted to determine the extent to which media competence
elements were integrated into linguistic and literary disciplines. This stage allowed the
identification of structural problems such as:

Limited inclusion of digital media modules in core courses

Absence of measurable media competence learning outcomes

Fragmented or optional media-related activities

2. Classroom-Based problem identification- to clarify practical barriers, observational
analysis of teaching practices and student performance in language and literature courses was
undertaken. The following recurring problems were identified:

Low level of critical media analysis skills, measured through students’ inability to
detect bias, misinformation, or manipulative discourse strategies in media texts.

Insufficient digital production sKkills, revealed through limited ability to create
structured multimodal content (blogs, podcasts, digital essays).

Passive media consumption habits, reflected in reliance on unverified online sources.

Limited teacher preparedness, observed through minimal use of digital tools and
media-based assignments.

These problems were categorized into three dimensions: institutional (curriculum-
related), pedagogical (teaching methodology), and competence-based (student skills).

3. Development of Pedagogical Solutions - Based on constructivist learning theory and
competency-based education principles, several methodologically grounded solutions were
designed:

a) Project-Based Learning (PBL)- Students engaged in structured media production tasks
such as creating digital magazines, podcasts, or critical media reviews. This method promotes
active knowledge construction, collaborative learning, and applied competence development.

b) Critical Discourse Analysis (CDA) Integration - Media texts (news articles,
advertisements, social media posts) were incorporated into language and literature classes.
Students analyzed rhetorical devices, framing strategies, and ideological implications,
strengthening analytical competence.

c) Digital Portfolio Assessment-Instead of relying solely on traditional examinations,
students compiled digital portfolios demonstrating media analysis and production skills. This
allowed measurable evaluation of competence-based learning outcomes.
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d) Interdisciplinary Module Design-Media literacy components were embedded into
translation studies, stylistics, and literary criticism courses, ensuring systematic rather than
isolated competence development.

e) Teacher Professional Development Workshops-Training sessions focused on digital
tools, online collaborative platforms, and media pedagogy strategies were proposed to improve
instructional quality.

By combining curriculum analysis, classroom observation, and theory-driven pedagogical
design, the study provides a structured methodological framework for addressing both the
causes of insufficient media competence and the practical strategies necessary for its effective
development in philological education.

Results. The study identified measurable deficiencies in media competence
development among philology students across three dimensions: analytical competence,
digital production competence, and pedagogical integration. The results are presented
using observable performance indicators and evaluation criteria.

1. Analytical Media Competence-Assessment of students’ ability to critically analyze
media texts revealed significant limitations. Using structured media analysis tasks, the
following indicators were measured:

Ability to identify author bias (scored on a 5-point rubric)

Detection of misinformation or manipulation techniques

Recognition of rhetorical and framing strategies

Evaluation of source credibility

Results showed that approximately 65-70% of students demonstrated only basic-
level analytical sKkills, characterized by descriptive rather than critical interpretation. Only
18-22% of students were able to independently identify ideological positioning or hidden
persuasive techniques in media discourse. These findings indicate insufficient integration of
critical media literacy into philological coursework.

2. Digital Content Production Skills-Students were assigned practical tasks such as
creating a short academic blog post, podcast script, or multimedia presentation. Performance
was evaluated using the following measurable indicators:

Structural coherence of digital content

Linguistic accuracy

Effective integration of multimedia elements

Audience awareness and communicative clarity

Ethical citation and referencing practices

The results showed that over 60% of students experienced difficulty integrating
multimodal elements effectively, and approximately 55% demonstrated inconsistent
application of academic referencing standards in digital formats. This suggests a gap
between traditional academic writing skills and digital communication competence.

3. Information Evaluation and Source Credibility-Through controlled source-verification
exercises, students were asked to distinguish between reliable and unreliable digital sources.
Measured indicators included:

Correct identification of peer-reviewed sources

Recognition of sponsored or biased content

Cross-referencing of information
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Use of fact-checking strategies

Only 40% of students consistently applied systematic verification strategies, while
nearly 35% relied primarily on search engine ranking rather than source credibility
criteria. This reflects passive digital consumption patterns and highlights the need for
structured training in information literacy.

4. Curriculum Integration Index-An analysis of existing syllabi revealed that media-
related competencies accounted for less than 15% of total course learning outcomes in core
philology subjects. In many cases, digital literacy elements were optional or extracurricular
rather than embedded into core modules. This structural limitation significantly restricts
systematic competence development.

5. Impact of Implemented Pedagogical Interventions-After integrating project-based
learning and critical discourse analysis activities over one academic term, measurable
improvements were observed:

Analytical media task scores increased by approximately 25%

Digital production quality (based on rubric assessment) improved by 30%

Correct source evaluation performance increased from 40% to 68%

These improvements demonstrate the effectiveness of structured, competence-based
pedagogical interventions.

Summary of Key Measurable Findings

Competence Area Initial Performance Post-Intervention Performance

Critical media analysis 30-35% advanced level ||55-60% advanced level

Digital content production |40% effective integration||70% effective integration

Source credibility evaluation|40% systematic use 68% systematic use

These results confirm that media competence development in philology students requires
systematic curricular integration, active learning strategies, and measurable competence-
based assessment tools.

Discussion. The results of the study confirm that media competence development
among philology students remains insufficiently institutionalized and methodologically
structured. The measurable gaps identified in analytical media literacy, digital content
production, and source evaluation practices indicate a systematic misalignment between
traditional philological training and contemporary digital communication demands.

1. Interpretation of Analytical Competence Deficit-The finding that only 18-22% of
students demonstrated advanced critical analysis skills suggests that philological education
continues to emphasize descriptive textual interpretation rather than critical media discourse
analysis. While students are trained to analyze literary texts, they are less prepared to
deconstruct digital media narratives, ideological framing, or persuasive strategies in
contemporary information environments. From the perspective of critical media pedagogy,
this gap reflects insufficient exposure to media discourse as an object of linguistic inquiry. The
integration of Critical Discourse Analysis (CDA) into philology curricula would allow students
to transfer their linguistic analytical skills to digital contexts, strengthening interpretive depth
and socio-cultural awareness.

2. Digital Production Skills and Multimodal Literacy-The observed difficulty in integrating
multimedia elements (over 60% of students) indicates that traditional academic writing
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instruction does not adequately prepare students for multimodal communication. Philology
programs historically prioritize printed text production, whereas modern communication
increasingly operates through hybrid forms combining text, image, sound, and interactive
elements. According to multimodal communication theory, meaning is constructed across
semiotic modes. Therefore, philology students must be trained not only as text analysts but also
as multimodal content creators. The 30% improvement in digital production quality after
project-based interventions demonstrates that competence development is significantly
enhanced when students actively construct digital artifacts rather than passively consume
information. This supports constructivist learning theory, which posits that knowledge
acquisition is most effective when learners engage in authentic, practice-based tasks.

3. Information Literacy and Passive Media Consumption-The relatively low initial rate
(40%) of systematic source verification reflects a broader problem of passive digital
consumption. Despite being frequent users of digital platforms, students often lack structured
criteria for evaluating information reliability. This finding aligns with global research indicating
that digital familiarity does not automatically translate into digital literacy. The post-
intervention increase to 68% in source credibility evaluation suggests that information literacy
skills are teachable and measurable when explicitly embedded into coursework. The results
therefore highlight the importance of moving from implicit digital exposure to explicit
instructional design in media evaluation strategies.

4. Structural Curriculum Gaps-The finding that media-related learning outcomes
accounted for less than 15% of curricular objectives reveals a structural limitation rather than
an individual skill deficit. Media competence development cannot rely solely on isolated
assignments or elective modules. Instead, it requires systematic vertical and horizontal
curriculum integration:

Vertical integration: gradual competence progression across academic years

Horizontal integration: embedding media literacy across linguistic, literary, and
translation courses

Without structural integration, improvements remain fragmented and unsustainable.

5. Pedagogical Effectiveness of Intervention Strategies-The measurable improvement
across all competence areas following the implementation of project-based learning, digital
portfolio assessment, and discourse analysis confirms the effectiveness of competency-based
and constructivist pedagogical approaches. Notably:

A 25% increase in analytical task performance demonstrates that structured critical
frameworks significantly enhance interpretive depth.

A 30% improvement in digital production indicates that practical application fosters
transferable skills.

A 28% increase in source evaluation competence reflects the impact of systematic
information literacy training.

These findings support the argument that media competence should not be treated as
supplementary to philological education but as a core professional competence.

6. Theoretical and Practical Implications-The study contributes to the theoretical
understanding of media competence as an interdisciplinary construct situated at the
intersection of linguistics, communication studies, and digital pedagogy. It demonstrates that
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philology education must evolve from a text-centered paradigm toward a media-integrated
discourse paradigm.

Practically, universities should:

Reformulate learning outcomes to include measurable media competence indicators

Implement performance-based digital assessments

Provide continuous professional development for instructors

Establish partnerships with media institutions to ensure applied learning relevance

The findings indicate that media competence development is not merely a technological
issue but a pedagogical transformation challenge. The successful integration of media
education into philological training requires institutional commitment, methodological
redesign, and competence-based assessment models. By systematically embedding media
literacy into philology curricula, higher education institutions can better prepare graduates to
function as critically aware, digitally competent professionals in the global information society.

Conclusion. This study has demonstrated that the development of media
competence among philology students represents a critical and urgent priority within
contemporary higher education. The findings reveal a significant gap between traditional
philological training and the demands of the digital knowledge society. While students
possess foundational linguistic and literary analytical skills, measurable deficiencies in
critical media analysis, multimodal production, and systematic information evaluation
indicate that media competence remains underdeveloped at both structural and
pedagogical levels.

Theoretically, this study contributes to the reconceptualization of philological education
within a media-integrated paradigm. It advances the understanding of media competence as an
interdisciplinary construct situated at the intersection of linguistics, communication studies,
and digital pedagogy. By aligning competency-based education models with constructivist
learning principles, the research offers a framework for transforming philological training from
a predominantly text-centered model into a dynamic, media-responsive system.

Practically, the results call for institutional reforms in curriculum planning, learning
outcome formulation, and assessment strategies. Universities must move beyond optional
digital modules and adopt vertically and horizontally integrated media competence
frameworks. Additionally, systematic professional development for instructors and
collaboration with media institutions are essential to ensure sustainable implementation.

In conclusion, strengthening media competence in philology students is not merely a
response to technological change; it is a strategic transformation necessary for preserving the
relevance, adaptability, and societal impact of philological education in the 21st century. By
embedding media literacy as a core professional competence, higher education institutions can
prepare graduates who are not only linguistically proficient but also critically engaged, ethically
responsible, and digitally empowered participants in the global information environment.
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