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Annotation: The goal of this article is to present a review of recent research on the
implementation of the “flipped classroom” approach in education. The benefits of this model
for both students and teachers will be highlighted before discussing the contributions of the
flipped classroom to teaching. Further, a section outlining the information gap in the
literature will discuss the need for future study. In conclusion, this article makes an argument
for the flipped classroom's value in education and offers suggestions on how to modify it to
better suit teaching and learning activities. This article examines the features of using the
innovative technology "flipped lesson" when teaching a foreign language in senior grades of
school. The search for new technologies for learning is due to the growing role of self-
education in the concept of general cultural competencies of a modern specialist. Therefore,
modern pedagogical technologies help to develop the skills of independent learning in
schoolchildren. The advantages of the studied technology are found in increasing the time for
individual independent work with schoolchildren, in the ability to give additional general
cultural knowledge in parallel with the study of a certain thematic section, on the one hand,
and also in the inclusion of schoolchildren in active cognitive activity, the development of
their independence, on the other hand.

Key words: flipped classroom, blended lesson, student-centered lesson, independent learning,
innovative technology.

AuHoTanusa: llesb 3TOW cTaTbu — NPEACTAaBUTb 0030p HEJABHUX HCCJIEJNOBAaHUM M0
peasM3anyu MoAxo/a «epeBepHYTHIN KJIacc» B 06pa3oBaHuU. [IpenmyiiecTBa 3TOU MoJe/H
KaK JJIsl yYallUXCsl, TaK U JJis yYuTesedl 6yAyT NOAYepKHYThI nepeJ; 06CyKAeHueM BKJIa/a
IepeBepHYTOro KkJjacca B MmpenojaBaHue. Kpome Toro, B pasjese, NOCBSILEHHOM
“HOpPMAIMOHHOMY NpPo6ey B JUTEpPAType, OYAeT 06CyKAaTbCsl HEOOXOAUMOCTb OYAYLIUX
uccae/loBaHud. B 3ak/0yeHUe B 3TOW CTaThbe MPUBOJUTCS apryMeHT B MOJIb3y I€HHOCTH
NepeBEepPHYTOr0 KJacca B 06pa30BaHUU U MPE/JIaraloTCs MPeAI0KEHHUS 0 TOM, KaK U3MEHUTh
ero, 4yTobbl OH Jy4Ylle MOJAXOAWJ [Jis TpernojaBaHUsi U 0O0y4yeHUs. B JaHHOW cTaTbe
paccMaTpUBAKOTCA  OCOGEHHOCTH  HCNOJIb30BaHUS ~ WHHOBALMOHHOM  TEXHOJIOTHH
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«IepeBepPHYTHIA YPOK» MPU 06yYeHUH HUHOCTPAHHOMY SI3bIKY B CTapIIMX Kjaccax IIKOJIbL.
[Tovck HOBBIX TEXHOJIOTUHM 0Oy4YeHHsI 00yC/I0BJIeH BO3pacTalollel poJibl0 caM00O6pa30BaHUSA
B KOHIENUMUH OOILEKYJbTYPHbIX KOMIETEHI[UH COBPEMEHHOTOo chelnuanucra. [loaTomy
COBpeMeHHble IeJaroruiecKkue TeXHOJIOTUH MOMOralT (GOPMHUPOBATh Y IIKOJbHUKOB

N\

HaBbIKH CaMOCTOATEJBbHOI'O 06y‘-IEHI/IH. HpEI/IMYU_[eCTBa I/I3y‘-IaeMOI‘/JI TEXHOJIOTHH
3aKJ/JIIOYaKTCA B YBEJIMYEHHNHU BPpEMEHHW HAa MHAWBUAYAJIbBHYIO CaAMOCTOATE/IbHYIO pa60Ty co
IIKOJIbBHUKaMH, B BO3MOXHOCTH [J4aTb [JOIIOJIHUTEJ/IbHbIE 06LueKyanyprIe 3HAaHHUA

MnapasijieJibHO C U3y4€eHHEM OHpeﬂeJIeHHOI‘WTI/I‘-IeCKOFO pa3saeJna, C O,ELHOﬁ CTOpPOHBLI, a
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TakXe BO BKJIIOYEHWHU IIKOJbHUKOB B AKTHBHOM IMO3HABaTeJbHOU [1eTEJbHOCTH,
pa3BUTHE UX CAMOCTOSITENIbLHOCTH, C IPYTON CTOPOHBI.

KiroueBnle c/10Ba: nepeBepHyThIN YPOK, CMEIaHHbIN YPOK, YPOK HallpaBJIeHHbIM HAa yYEeHHUKA,
CaMOoCTOsITe/IbHOE 06yYeHre, UHHOBALMUOHHbIE TEXHOJIOTHUH.

Introduction

The policy of the Republic of Uzbekistan is focused on the implementation of the task of
improving the quality of education as well as achieving the goal of training competent and
competitive specialists. The main thing is to find other approaches in the education system.
First of all, such issues of modernization of independent learning and the ability to acquire
knowledge as one of the key general cultural competencies are brought out. As part of this
aspiration, in recent years there has been a change in the curricula of secondary schools in the
amount of hours for independent work and the study of foreign languages, in particular
English and the introduction of a second foreign language. The primary task of these changes
is the problem of accustoming students to work independently. How to teach to think? How to
force to study and read? How to give motivation to continuously self-study? Many scientists
and educators deal with such issues, and this task is relevant not only in our country, but
throughout the world. Today's modern teachers find and solve these problems by
modernizing the innovative technologies used and introduced into school practice. The search
for new methods in the case of a school worker is associated with the use of modern
technology for working with educational and scientific information (computers, the Internet,
multimedia and audio, video equipment, with open access to MOOCs) and the obligation to
actively and expediently use it in the classroom. It is necessary to know and understand that
the appearance of innovative pedagogical technologies in school educational practice changes
its organizational, pedagogical, psychological and didactic content, and changes in the
educational form are required. The current didactic systems in school education, as a rule, are
still based on the translational teaching form. The main role in this didactic system is given to
the teacher. The learner acts as a passive recipient of knowledge.

Internet-based technologies are becoming more popular in the sphere of education. When
educational institutions use intranets, websites, and computer-mediated communication,
electronic learning environments and online courses are created [21, p. 263-272]. Blended
learning is a method of learning that integrates various learning technologies with in-person
classroom instruction, such as o

nline courses, real-time collaborative software, and electronic performance support systems
[19, p. 51-54]. A learning strategy known as the "flipped classroom" occasionally contributes
significantly to blended learning [1, p.227-236].

The use of the innovative technology "inverted lesson" (inverted lesson) together with
collective learning in cooperation allows the teacher to increase the effective result of the
educational process due to the fact that it saves time, which goes in favor of independent work
with each student. As well as increasing the share of personal responsibility of each student
for the result of training. The Flipped Class technology was borrowed from American teachers
D. Bergman and A. Sams [5]. Being at first by filling gaps in the knowledge of students due to
absence from the lessons, it is introduced into the teaching methodology, the essence of which
reflects its name. The classic concept of a flipped classroom, according to Bergmann Overmyer
& Wilie [4], involves substituting videos for direct instruction and enticing students to
concentrate on significant learning activitiii Vith their teachers inside the classroom.
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According to the argument, the flipped classroom is misunderstood, and this
misunderstanding can be rectified by defining the flipped classroom as individualized
instruction where students take ownership of their own learning. The teacher can act as a
facilitator as well as boost interaction and one-on-one time with pupils while using the flipped
classroom method. Another way to describe the flipped classroom is to develop problem-
based learning within the classroom and substitute instructional videos for direct instruction
in order to give students access to educational material whenever and wherever they need it
[2];[11]. According to Hamdan et al. [9], screencasting computer work while narrating it,
filming teachers as they teach, or compiling video lessons from reputable websites are all
effective ways to offer training.

Methodology

The traditional classroom-lesson system, the new technology "Flipped Lesson" turns/reverses
the learning process. New material taught at the lesson by the teacher is studied at home by
the student independently. That is, acquaintance with new material takes place at home, and
in the classroom, together with the group, it is practiced with the participation of a teacher. An
important feature of the “flipped lesson”, in contrast to the traditional lesson, is “the transfer
of the process of cognition, learning to independent work outside the lesson, which helps save
time in the lesson and help deepen knowledge and understanding of the material directly in
class”.

The main plot of the “flipped lesson” technology is a video or presentation with which the
student must work independently at home. A video lecture can often be viewed and revisited
by a student as key material. Such lessons are created and sent by the teacher on the Internet,
or stored in some kind of online file sharing. In this work, we chose the application
"Telegram" "Formative" and "Padlet". In Telegram, a chat is created with a specific group and
links to video tutorials, presentations and tasks on the topic are posted there. After viewing
and reading, the student can ask questions on the topic for general discussion.

People have different learning styles, and personality type plays a big part in determining how
a person learns best, according to Borg and Shapiro [6, p.3-25]. Learning may be hindered and
interest in the subject matter may decline if an instructor's teaching style and a learner's
learning style are incompatible. According to Lage, Platt, and Treglia [12, p.30], the use of new
learning technologies makes it possible to move lectures that are typically held inside the
classroom outside the classroom and learning activities that take place outside the classroom
inside the classroom under the direction of the instructor. In the pedagogical strategy known
as "flipped teaching," homework assignments and classroom activities are switched around
[20]. A review of the literature reveals that there are synonymous terms with flipped teaching
which have been used in different studies [12, p.81-96]. The term ‘inverted classroom’ is used
by Lage and Platt [13, p. 30], ‘just-in-time teaching’ is used by Novak [17, p.63-73], ‘flipped
classroom’ is used by Bergmann and Sams [3, p.25-25] and ‘inverted learning’ is used by
Barker, Quennerstedt & Annerstedt [2, p.18] in order to explain the same approach. An
effective flipped classroom needs to have both planning and responsibility. The usage of a
flipped classroom format can stop content from spreading and enhance student execution of
learnt activities. Moreover, it is possible to complete all Bloom's Taxonomy levels. Inside-
classroom content fits in the higher order levels of Bloom's Taxonomy, such as generating,
evaluating, analyzing, and applying, whereas content from outside the classroom fits in the
lower levels, such as comprehending and remembering [18, p.585-588].
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The potential effects of flipping the classroom on the academic performance, learning
attitudes, and involvement levels of English language learners were investigated in Hung
work [10]. It was discovered that the structured and semi-structured flipped lessons were
more successful than the non-flipped lessons after using three different flipped teaching
formats.

R. Slavin in 1986 researched and developed a form of this method "Jigsaw-2". In this form, he
considered the work of students in groups of 4-5 people. Each student receives the same
material. The team, having carefully studied the topic, becomes an expert in it. Then meetings
of experts from different groups are organized. In the final cycle, all students undergo an
individual survey, in which the result is revealed, and the results are summarized for
evaluation. The team that managed to score the highest amount of points is encouraged.

With such work, the grouping takes place taking into account the individual and psychological
characteristics of each member. When performing a common task, students independently
determine the roles of each member. Team members themselves monitor the correctness of
the tasks performed by partners. They themselves conduct a rating of the activity of each
member of the group in solving a common problem.

As a result, from the very beginning, teams are given two tasks: 1) academic - to achieve some
kind of cognitive goal; 2) socio-psychological - to show in the course of the assignment a
certain culture of communication. The teacher must analyze not only the success of the
educational task, but also the nature of their communication, and also the way they provide
mutual assistance to each other. Such a collaborative learning system is not only student-
student cooperation, but also student-teacher cooperation. Therefore, in such work, it is
necessary to involve students in the planning of the curriculum of the course. This is
permissible "in the presence of a variable component of the content of education, which is
filled with personal meaning”. To introduce a variable component into the content of the
course being studied, it is considered the best form of presentation of any topic - block. In the
process of learning, individual blocks can be replaced and replenished. The content of each
training block may include: 1) a topic that may contain material grouped around fundamental
educational objects, which consists of: a) the main part of the compulsory study; b) a variable
given part, that is, materials of the student's choice; c) a variable current part where the texts
are selected by the students themselves; 2) exercises and buildings for students on compiling
a portfolio on the subject Issues with the creation of individual variable components are
largely solved through the use of numerous video lessons that already exist. Materials among
domestic platforms containing educational video materials such as (https://online.uzedu.uz/,
https://onlinedars.uz/course/all?free=1), from foreign platforms (http://uchportal.ru), video
lessons on subjects (https://interneturok.ru/) (http://virtualacademy.ru/videouroki),
(https://www.khanacademy.org/) [16-18]. and others. Here, not only video materials, but
also presentations, text forms with tasks, online textbooks and others can be a source for self-
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preparation.

Next, it is considered that effective result can be achieved by using the “flipped classroom”
technology in English classes at senior grades of school, where 4 hours a week are allotted for
classroom work. This technology helps to change the types of activities in the classroom in the
direction of increasing the interest and activity of students studying a non-native language.
Thus, the teacher frees up time for himself, which was previously allotted for explaining a new
topic. This time is converted into a preliminweparatory block. However, in the classroom
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there is an opportunity not only to check the general understanding of the topic, for
example, through a quick survey of the basic rules related to it. The teacher, using this, can
pay extra attention to examples of exceptions and irregular forms. When a student
independently studies new material, the teacher must take out new unfamiliar vocabulary for
preliminary independent study. For example, by inviting students to select it from a series of
short video clips on a new topic. But for listening assignments, careful preliminary
preparation is necessary. In such work, a wide range of tasks may include:

- study of a video fragment similar in subject matter to the audio text intended for listening;

- analysis of a silent video sequence, with voice acting, which is the next audio text to be
listened to;

- try to describe the silent video in your own words;

- analysis and implementation with the vocabulary selected by the teacher from the audio
text, including its translation;

- compiling phrases and sentences, grouping by topic, etc.

The “flipped lesson” technology needs to be looked at more broadly, then it can be used to
solve not only internal problems related to improving foreign language learning in the context
of the development of students' independence. But more global issues in education related to
teaching a foreign language are, first of all, the problem of the internationalization of
education. In our opinion, this problem can be solved within the framework of the English
language discipline using the “flipped lesson” technology. Let's give an example: one of the
elements of the content of the English language program is the topic "Education”, which
includes such subsections as: secondary education in Uzbekistan and abroad; the school
where | study; My school life; My schedule. There are questions of academic mobility, student
international relations, competitions, grants, scholarships for students in Uzbekistan. The
selection of this topical topic is expedient for filling the content of the topic "Education”. When
implementing the “flipped lesson” technology, we offer students to independently familiarize
themselves with the presentations of European and world organizations on the Internet.
Organizations that deal with issues of grant support and educational mobility of students.

One of the options for learning in collaboration is called "Puzzle" ("Jigsaw"), developed by
Professor Elliot Aronson in 1978 [29]. With the "Puzzle" groups of 6 people are formed to
work on the studied material. The teacher breaks the material into logical or semantic parts.
Let's consider in an example, in the topic "Traditions of Great Britain" for an English lesson,
we can highlight sights, holidays, sports, etc. A group member is looking for material in
his/her part. Then, students studying the same issue, but in different teams, meet and
exchange the found material as experts on this issue (“meeting of experts”). "Experts"
returning to their team teach what they learned to other members of the group. The rest, in
turn, talk about their part of the task. The main thing is to master the material of all parts. So
you need to carefully listen to teammates and take notes. In this case, no additional effort is
required from the teacher. Group members are interested in their partners honestly fulfilling
their assigned task, because this may affect the assessment. In the final stage, the teacher can
ask any member of the team to answer any question on the topic studied. Most importantly,
all members must answer the questions posed by the teacher.

Such innovative technology "inverted lesson" will be energy-intensive, interesting and fruitful
for everyone. Such technology will require significant and creative work. Thus, the “flipped
lesson” method will create an additional buWn the teacher and student. The use of such
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technology also implies the solution of a number of interrelated issues: a) in the
educational process, a change in the relationship between the student and the teacher; b) in
the process of work, ensuring a dialogue not only between the teacher and students, but also
between students; c) an effective correlation of the found methods and technologies with the
“flipped lesson” technology.

Results

Abovementioned shows that the new pedagogical technology "flipped lesson" when learning a
foreign language shows a wide range of opportunities that are directly related to teaching a
foreign language. At the same time, the teacher has time to work individually with the student.
There is an opportunity to receive additional general cultural knowledge in parallel with the
study of a certain thematic section. Such work allows solving important general educational
problems such as:

- activation of the student's cognitive activity;

- manifestation of independence of work of students.

We consider such a process of work to be promising in terms of introducing into the practice
of teaching a foreign language in high school. The practical application of the innovative
methodology “flipped lesson” requires the teacher not only to be open to innovation, but also
to have pedagogical skills. To do this, we need to review work programs and learning
objectives. Convert theoretical material into electronic format. Think over and create a new
system of testing and assessment of knowledge. The main thing in this work is to prepare
creative and practical tasks for the joint work of students and the teacher within the lesson.
The advantages and disadvantages of this innovative technology are given in great detail in
the works of many researchers such as O.F. Bryksina [22, p.53-57], E.V. Vulfovich [23, p.88-
95], E.V. Zvereva [24, p.446-456], O.S. Kvashnina [25, p.108-112], S. G. Litvinova [26, p. 233-
247], N. V. Litonina [27, p.49-52], A. V. Loginova [28, 114-111], H. Marshall [15], ]. Graney [8],
K. A. Muldrow [16], etc.

The advantages include:

- Giving pupils a chance to gather background knowledge prior to the class activity,

- Encouraging students to attend lectures online and prepare for class activities beforehand,

- Planning assessment techniques,

- Making connections between in-class and extracurricular activities,

- Providing direction that is concisely worded and arranged,

- Giving students enough time to complete their assignments,

- Encouraging learners to become a community of learners,

- Giving prompt feedback on group or individual projects,

- Enabling students to use well-known technologies that are simple for them to access.

- free time for independent work in class;

- individual approach to each student;

- the removal of the role of the teacher in the direction of the tutor, coordinator, mentor,
students' actions, which create conditions for the development of their independence. And
also to include them in an active, independent and cognitive activity;

- a chance for a student to study theoretical material independently at a convenient time. He
may return to it several times.

According to Enfield [7, p.14-27], the flipped classroom method encourages students to learn
outside of the traditional classroom setting. Wts can select and employ the most effective
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study technique while following the lesson at their own pace. Hung [10] provided
evidence that this instructional technique has a beneficial impact on students' engagement,
satisfaction, and performance. According to McLaughlin and Rhoney [14, p.12-19], teachers
who employed the flipped classroom model were more aware of effective teaching methods.
Also, according to Kong [11, p.160-173], employing the flipped classroom paradigm helps
teachers have better tools, participate in reflective dialogues, and share their instructional
practices.

A visible disadvantage is the lack of a guarantee that all students will study the material and
come prepared, on which the activity of the group and, therefore, cooperation will depend as
it is difficult to control.

Thus, the functions, analysis and rethinking of the content and organization of learning when
using the "flipped lesson" will become the starting point for activating students' independent
work. This will become possible:

1) when studying in cooperation;

2) with the individualization of the process of mastering knowledge;

3) with the formation of the creative potential of students;

4) with the development of cognitive interests of students;

5) with the introduction of variable learning content.

Conclusion

Although it can be challenging to accommodate each individual student's learning style in a
typical classroom, the flipped classroom pedagogical approach offers instruction that takes
into account students' different learning preferences. In-class learning activities can now be
conducted outside of the classroom, and out-of-class activities can now be conducted in the
classroom under the guidance of the instructor. With the help of videos that students may
access at any time, anywhere, the flipped classroom lets teachers substitute one-on-one
education with problem-based learning during face-to-face teaching.

The literature review reveals that the adoption of flipped classrooms makes a greater
contribution to the educational environment. First off, using the flipped classroom paradigm
allows for the completion of all levels of Bloom's Taxonomy as well as student applications
regarding learnt topics. Students are encouraged to leave the classroom to learn
independently of time and place and to select the most effective study technique for their own
learning needs. Also, it was discovered that teachers who employed the flipped classroom
approach had better resources, participated in reflective dialogues, and shared their
instructional strategies with one another.

In order to increase engagement and individualized contact time between students and
instructors in the classroom, it was discovered that the flipped classroom approach has been
used in a variety of educational fields. For a brief time, many courses, including clinical
pharmacy practice, nutrition, neurologic pharmacotherapy, microeconomics, population
health, chemistry, actuarial science, English language, and linear algebra, have switched the
in-class and out-of-class activities. The vast majority of research demonstrate that attitudes
about the flipped classroom strategy significantly improved.

The findings of this study's literature review show that there is a knowledge gap regarding the
flipped classroom strategy. It is advised to conduct further research on the use of technology
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and superior assessment tools, as well as on the design requirements for flipped classrooms.
Also, research on the impact of flipped learnini invironments on achieving learning outcomes
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and the ideal proportion of face-to-face training that maximizes learning benefits for
students is advised.

References:
1.Baepler, P., Walker, J., & Driessen, M. (2014). It's not about seat time: Blending, flipping, and
efficiency in active learning classrooms. Computers & Education, 78, 227-236.
2.Barker, D., Quennerstedt, M., & Annerstedt, C. (2013). Inter-student interactions and student
learning in health and physical education: A post-Vygotskian analysis. Physical Education and
Sport Pedagogy, (ahead-of Uzunboylu, H., & Karagozlu, D. (2015). Flipped classroom: A review
of recent literature. World Journal on Educational Technology. 7(2), 142-147.
doi:http://dx.doi.org/10.18844 /wjet.v7i2.46 147 print), 1-18.
3.Bergmann, J., & Sams, A. (2012). Before You Flip, Consider This. Phi Delta Kappan, 94(2), 25-
25.
4.Bergmann, J., Overmyer, J., & Wilie, B. (2015). The Flipped Class: Myths vs. Reality - THE
DAILY RIFF - Be Smarter.About Education. Thedailyriff.com. Retrieved 5 January 2015, from:
http://www.thedailyriff.com/articles/the-flipped-class-conversation-689.php
5.Bergmann J., Sams A. Flip your Classroom. Reach Every Student in Every Class Every Day.
U.S.A.: international Society for Technology in Education, 2012.
6.Borg, M., & Shapiro, S. (1996). Personality Type and Student Performance in Principles of
Economics. The Journal of Economic Education, 27(1), 3-25.
7.Enfield, ]. (2013). Looking at the Impact of the Flipped Classroom Model of Instruction on
Undergraduate Multimedia Students at CSUN. Techtrends, 57(6), 14-27.
8.Graney ]J. Flipping Your EL Classroom: A Primer [EL resource] //
http://newsmanager.commpartners.com/tesolc/downloads/features/2013/2013 -
10_flippedclassrooms_graney.pdf.
9.Hamdan, N., McKnight, P., McKnight, K., & Arfstrom, K. (2013). Research, Reports & Studies /
Lit Review. Flippedlearning.org. Retrieved 5 January 2015, from:
http://www. flippedlearning.org/review
10.Hung, H. (2015). Flipping the classroom for English language learners to foster active
learning. Computer Assisted Language Learning, 28(1), 81-96.
11.Kong, S. (2014). Developing information literacy and critical thinking skills through
domain knowledge learning in digital classrooms: An experience of practicing flipped
classroom strategy. Computers & Education, 78, 160-173.
12. Lage, M., & Platt, G. (2000). The Internet and the Inverted Classroom. The Journal of
Economic Education, 31(1), 11-11.
13.Lage, M., Platt, G., & Treglia, M. (2000). Inverting the Classroom: A Gateway to Creating an
Inclusive Learning Environment. The Journal of Economic Education, 31(1), 30.
14.McLaughlin, J., & Rhoney, D. (2015). Comparison of an interactive e-learning preparatory
tool and a conventional downloadable handout used within a flipped neurologic
pharmacotherapy lecture. Currents in Pharmacy Teaching And Learning, 7(1), 12-19.
15.Marshall H. Three reasons to flip your classroom [EL resource] // Bilingual Basics. August,
2013.- http://newsmanager.commpartners.com/tesolbeis/issue
s/ 2013-08-28/6.html.

IBAST | Volume 3, Issue 3, March

N\




INTERNATIONAL BULLETIN OF APPLIED SCIENCE IBAST

AND TECHNOLOGY UIF = 8.2 | SJIF = 5.955 ISSN: 2750-3402

16.Muldrow K. A New Approach to Language Instruction - Flipping the Classroom [El.
resource] //https://actfl.org/sites/default/files/pdfs/tle_pdf/tle_nov13

17.Novak, G.M. (2011). Just-in-time teaching. New Directions for Teaching and Learning,
2011(128), 63-73.

18.See, S., & Conry, J. (2014). Flip My Class! A faculty development demonstration of a flipped-
classroom. Currents In Pharmacy Teaching And Learning, 6(4), 585-588.

19.Singh, H. (2003). Building Effective Blended Learning Programs. Educational Technology,
43(6), 51-54.

20.Tucker, B. (2012). The Flipped Classroom - Education Next. Education Next. Retrieved 5
January 2015, from: http://educationnext.org/the-flipped-classroom/

21.Williams, C. (2002). Learning On-line: A review of recent literature in a rapidly expanding
field. Journal of Further And Higher Education, 26(3), 263-272.

22.bppikcuHa 0.®. UHHOBaLMOHHbIE TEXHOJIOTUM B 00pa30BaHMUU: IZle HAUTU TOYKY OINOPHI,
4yTOObI epeBepHYThb Ypok? // [loBo/mkckul negaroruyeckuid BectHuk. 2015. Ne3(8).C.53-57.
23.ByabdoBuy E.B. OpraHusanusi caMocTOSATeIbHON paboThbl 0 UHOCTPAaHHOMY fI3bIKY Ha
OCHOBE MO/IeJIU «IepeBEPHYThIN Kaacc» // Boiciiee o6pasoBanure B Poccun. 2017. Ne 4 (211).
C. 88-95.

24.3BepeBa E.B. Mogenb nepeBepHyTtoro ypoka (Flipped Classroom) kak ofjHa U3 TeXHUK
0o0ydyeHUs1 BTOpoMy £3bIKy // VHHOBAaMOHHOCTL ¥ MYJbTUKOMIETEHTHOCTb B
NpenojaBaHUM U U3yYeHUU UHOCTPaHHBIX A3bIKOB. M., 2015. C. 446-456.

25.KBamnuHa 0.C., Axxenb 10.I1. AHa/iM3 negaroruyeckord MoJiesid «IepeBEPHYThIM KJjacc» B
NpenojaBaHUM aHTJIMHCKOTO f13blKa KaK MHOCTPAHHOTO

B TexHUYeCcKOM By3e // Alma mater (BecTHuK Bbiciiel 1mKoJibl). 2016. N2 6. C. 108-112.
26.JlutBuHoBa C.I'. TexHo/IOTHUSI «llepeBepHYyTOe 0Oy4eHHEe» B 06JIaUHO-OPUEHTUPOBAHHOM
y4eOHON cpele KaK KOMIIOHEHT pa3BUTUSI MeJAuaobpa3oBaHUs B cpejHed 1ikose [/
Menuacdepa u MmeuaobpasoBanue. 2015. C. 233-247.

27.JlutonuHa H.B. Flipped Classroom kak cnoco6 o6y4yeHrsi pOHeTHKE Ha OCHOBE pPa3BUTHUSA
aBTOHOMHOCTH JIMYHOCTH // Bbicuiee o6pa3zoBanue cerogus. 2015. Ne 8. C. 49-52.
28.JlornHoBa A.B. OcoO6eHHOCTH Y NPUHIUIIbI PYHKIUOHUPOBAHUSA NeJJarornieckol Mozesu
«nepeBepHYThIN Kaacc» // Mosogoi yyenbiid. 2015. Ne 9. C. 114-111.
29.https://www.jigsaw.org/

IBAST | Volume 3, Issue 3, March

N\




