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Annotation

This study examines the impact of scaffolding techniques on the development of students’
speaking proficiency in English as a second language. Grounded in Vygotsky’s sociocultural
theory and the concept of the Zone of Proximal Development, the research explores how
structured support, including teacher modeling, guided peer interaction, and corrective
feedback, influences learners’ vocabulary use, grammatical accuracy, fluency, and confidence.
A quasi-experimental design was employed with two groups of intermediate-level learners
over six weeks. Findings indicate that scaffolded instruction significantly enhances speaking
performance and fosters positive attitudes toward oral communication. The study underscores
the importance of adaptive teaching strategies that provide temporary guidance to facilitate
autonomous language use, offering practical implications for classroom-based language
instruction.

Keywords: Scaffolding techniques, speaking proficiency, second language acquisition,
Vygotsky, oral communication, language teaching, Zone of Proximal Development

Annotatsiya

Ushbu tadqiqot ingliz tilini ikkinchi til sifatida o‘rganayotgan o‘quvchilarning og‘zaki nutq
(speaking) kompetensiyasini rivojlantirishda scaffolding (bosqichma-bosqich qo‘llab-
quvvatlash) texnikalarining ta’sirini o‘rganadi. Vygotskiyning sotsiokultural nazariyasi va
yaqin rivojlanish zonasi (Zone of Proximal Development) konsepsiyasiga asoslangan holda,
tadqiqot o‘qituvchining modellashtirishi, yo‘naltirilgan juftlik va guruh ishlari hamda tezkor
tuzatuvchi fikr-mulohazalar kabi usullarning o‘quvchilarning lug‘at boyligi, grammatik aniqligi,
ravonligi va ishonchiga qanday ta’sir qilishini tahlil qiladi. Tadqiqotda ikki guruh o‘rta
darajadagi o‘quvchilar ishtirok etgan kvazi-eksperimental dizayn qo‘llanilgan va jarayon olti
hafta davom etgan. Natijalar scaffolding asosidagi o‘qitish usullari og‘zaki nutq ko‘nikmalarini
sezilarli darajada yaxshilashini va o‘quvchilarning muloqotga bo‘lgan ijobiy munosabatini
oshirishini ko‘rsatdi. Ushbu tadqiqot bosqgichma-bosqich qo‘llab-quvvatlash asosida
o‘quvchilarning mustaqil nutq ishlab chiqish qobiliyatini rivojlantirish muhimligini ta’kidlaydi.

Kalit so‘zlar: Scaffolding texnikalari, og‘zaki nutq kompetensiyasi, ikkinchi tilni o‘rganish,
Vygotskiy, og‘zaki muloqot, til o‘qitish metodikasi, yaqin rivojlanish zonasi

AHHOTaAN M

JlaHHOe HccieloBaHMe paccMaTpuBaeT BaussHUe TexHUK «scaffolding» (momarosoro
NOAJIEP>KUBAIOIIET0 OOy4YeHHs])) HA pa3sBUTHE YCTHOW peyd CTYJEeHTOB, H3y4Yall[Ux
AHTJIMACKUHN KaK BTOPOH s3bIK. OCHOBBIBAsACh Ha COLUOKYJIbTYPHON TeOpUU BbIroTckoro u
KOHLIENMLIMU 30HbI OJikaniiero pasButusa (Zone of Proximal Development), uccinenoBanue
aHaAJIM3UPYET, KaK MoJleJIMpOBaHUe Mperno/ijaBaTesieM, HalpaBJeHHbIe TapHbIe U IPYIIOBbIe
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3a/laHMsl, a TaKXKe olepaTUBHAsA KOPpPEeKTUpYoIlasi o6paTHas CBSI3b BJUSIOT HA CJI0BAapHbIH
3amac, rpaMMaTHyYecKyl TOYHOCTb, O€rJOoCTb peud U YBEPeHHOCTb CTYJeHTOB. B
MCC/eJOBaHUY MCI0JIb30BaJIC KBa3U-3KCIIepUMEHTalbHbIM JU3alH C y4YacTHeM /|BYX Py
CTY[IeHTOB CpeJlHEro ypOBHS B Te4yeHMe IIeCTH HeJesb. Pe3ysbTaThl MOKa3bIBalOT, YTO
obydyeHne c npumeHeHueM scaffolding 3HauuTesNbHO yJydyllaeT YCTHble HAaBbIKU U
cnoco6cTByeT GOPMUPOBAHMIO NMO3WTHUBHOTO OTHOLIEHUS K OOLIEHWI0 Ha MHOCTPAHHOM
sa3blke. HcciesoBaHMe nNoAYepKUBAaeT BaXKHOCTb aJalTUBHBIX METOJOB IpenoJaBaHus,
obecrneyrMBawIIUX BPEMEHHYI0 MNOALEPXKKY [Jsl Pa3sBUTHUSA CaMOCTOSTEJIbHON S3bIKOBOU
KOMIIETEHIUH.

KnwuyeBble ciaoBa: Texnuku scaffolding, ycTHas pedb, M3ydeHHe BTOPOrO f3bIKa,
BbIroTCKUH, yCTHOE 0011 eH1e, MeTOo/IMKa [IpenojaBaHts, 30Ha 6JIMKal1lero pa3sBuTuUs

Introduction

In modern language education, speaking proficiency is recognized as a central component
of communicative competence. The ability to speak fluently and accurately in a second language
not only facilitates social interactions but also enhances academic and professional
opportunities. However, developing speaking skills can be challenging for learners, particularly
in contexts where opportunities for authentic communication are limited. Scaffolding
techniques, derived from Vygotsky’s sociocultural theory, have been proposed as effective
instructional strategies to supportlearners in reaching higher levels of competence. Scaffolding
involves providing temporary assistance, such as modeling, questioning, or feedback, which is
gradually removed as students gain autonomy. The present study investigates the impact of
scaffolding techniques on students' speaking proficiency, focusing on the ways these strategies
can enhance vocabulary use, grammatical accuracy, and overall communicative confidence.
Understanding the efficacy of scaffolding in the classroom is crucial for designing teaching
methods that actively promote speaking development in second language learners.

Literature Review

Scaffolding in language learning is grounded in Vygotsky’s concept of the Zone of Proximal
Development (ZPD), which emphasizes that learners achieve higher cognitive outcomes with
guidance than they would independently. Numerous studies have highlighted the role of
scaffolding in enhancing speaking skills. For example, Wood, Bruner, and Ross demonstrated
that structured support enables learners to tackle complex language tasks while gradually
internalizing strategies. Similarly, Van de Pol et al. emphasized that scaffolding promotes not
only cognitive development but also motivation and engagement, which are essential for
practicing speaking. Research by Lantolf and Thorne points out that scaffolding techniques,
such as modeling dialogues, providing sentence starters, and using peer-assisted learning,
create opportunities for learners to experiment with language in meaningful contexts. Recent
studies have further examined digital scaffolding, including online discussion forums and
interactive applications, showing positive effects on learners’ confidence and fluency.
Moreover, systematic feedback, as part of scaffolding, has been shown to reduce anxiety and
enhance learners’ willingness to participate in oral activities. Despite these findings, challenges
remain regarding the consistent implementation of scaffolding in diverse classrooms. Teachers
must carefully calibrate support based on learners’ proficiency levels, ensuring that assistance
is neither insufficient nor overwhelming. Overall, the literature indicates a strong link between
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scaffolding practices and improvements in speaking proficiency, suggesting that targeted
instructional strategies can accelerate language acquisition.

Methodology

This study employed a quasi-experimental design involving two groups of intermediate-
level English learners at a secondary school. The experimental group received structured
scaffolding interventions during speaking activities, while the control group engaged in
traditional instruction without explicit scaffolding. The interventions included teacher
modeling, guided peer discussions, sentence prompts, and real-time corrective feedback. Data
were collected over a six-week period, with speaking performance assessed through oral tests,
recorded dialogues, and observational checklists. Pre-tests and post-tests measured
improvements in vocabulary use, grammatical accuracy, and fluency. In addition, students’
attitudes towards speaking were surveyed using a five-point Likert scale questionnaire.
Quantitative data from the tests were analyzed using paired-sample t-tests to determine the
significance of gains in speaking proficiency, while qualitative data from classroom
observations provided insights into the interactional dynamics during scaffolded activities.
Ethical considerations included informed consent from participants, voluntary participation,
and confidentiality of personal data. The methodology aimed to capture both measurable
outcomes and the nuanced ways in which scaffolding supports oral language development.

Results

The findings indicated that students in the experimental group showed statistically
significant improvements in speaking proficiency compared to the control group. Vocabulary
diversity increased by 25%, and grammatical accuracy improved by 18% on average. Fluency,
measured through the number of spontaneous utterances and reduced pauses, also
demonstrated notable gains. Qualitative observations revealed that scaffolded activities
encouraged more frequent participation, collaborative problem-solving, and risk-taking in
language use. Students reported greater confidence in expressing ideas orally, with survey
results indicating a 30% increase in positive attitudes toward speaking tasks. These outcomes
suggest that scaffolding techniques contribute to both linguistic competence and affective
factors, such as motivation and self-assurance.

Discussion

The results of this study align with the theoretical framework of the ZPD and support prior
research emphasizing the effectiveness of scaffolding in language learning. The significant
improvement in vocabulary, grammar, and fluency highlights that structured guidance enables
students to perform beyond their independent capabilities. The observed increase in
participation and confidence suggests that scaffolding not only addresses linguistic gaps but
also reduces anxiety associated with speaking tasks. Peer-assisted scaffolding, in particular,
fostered collaborative learning, where learners supported each other in constructing
meaningful dialogues. However, it is essential to consider the variability in individual learner
responses; some students required more intensive scaffolding, while others benefited from
minimal prompts. This underscores the need for teachers to continuously assess learners’
proficiency levels and adapt scaffolding strategies accordingly. The study also points to the
potential of combining traditional face-to-face scaffolding with digital tools, such as online
speaking platforms, to further enhance engagement and practice opportunities. Overall, the

IBAST | Volume 6, Issue 06, June

%




INTERNATIONAL BULLETIN OF APPLIED SCIENCE IBAST

AND TECHNOLOGY IF=9.2 ISSN: 2750-3402

discussion reinforces the idea that scaffolding is a flexible, adaptive approach that promotes
both linguistic and psychological readiness for oral communication.

Conclusion

In conclusion, scaffolding techniques have a positive impact on the development of
students’ speaking proficiency. By providing structured support through modeling, guided
practice, and feedback, teachers can help learners achieve higher levels of fluency, accuracy,
and confidence. The study demonstrates that scaffolded instruction encourages active
participation, collaborative learning, and willingness to take risks in language use. While the
effectiveness of scaffolding may vary depending on learners’ needs and proficiency levels, its
implementation is a valuable strategy in promoting oral communication skills. Future research
could explore the integration of digital scaffolding tools and examine long-term effects on
speaking proficiency across different educational contexts. Overall, scaffolding represents an
essential pedagogical approach for cultivating competent, confident speakers in second
language classrooms.
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