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Abstract: This study explores the effectiveness of a process-oriented approach in
developing writing proficiency among EFL (English as a Foreign Language) learners. Unlike
traditional product-based methods that emphasize the final written output, the process
approach focuses on stages such as prewriting, drafting, revising, and editing. A quasi-
experimental study was conducted with 60 Uzbek university students, divided into control
and experimental groups. The experimental group received instruction using a process-
oriented writing model over eight weeks. Results from pre- and post-tests, writing portfolios,
and student feedback revealed significant improvements in content development, coherence,
and grammatical accuracy. Findings suggest that integrating process-based instruction into
EFL curricula can foster deeper learner engagement, critical thinking, and sustained writing
competence.

Keywords: process writing, writing proficiency, EFL learners, revision, language
pedagogy

Annotatsiya: Ushbu tadqiqot chet tili sifatida ingliz tilini (EFL) o‘rganuvchilar orasida
yozuv malakasini rivojlantirishda jarayonga yo‘naltirilgan yondashuvning samaradorligini
o‘rganadi. An’anaviy mahsulotga asoslangan usullardan farqli o‘laroq, jarayon yondashuvi
yozuv jarayonining oldindan rejalashtirish, birlamchi yozuv, tahrirlash va yakuniy ko‘rib
chiqish bosqichlariga e’tibor qaratadi. Tadqiqotda 60 nafar o‘zbek universitet talabalari
ishtirok etgan bo‘lib, ular eksperimental va nazorat guruhlariga bo‘lingan. Eksperimental
guruh 8 hafta davomida jarayonli yozuv asosida dars olgan. Natijalar shuni ko‘rsatdiki, ushbu
yondashuv mazmunni rivojlantirish, izchillik va grammatik aniqlikni oshirishga ijobiy ta’sir
ko‘rsatgan. Tadqiqot yakunida mazkur metodologiyani EFL dasturlariga kiritish yozma
kompetensiyani rivojlantirishda samarali vosita bo‘lishi mumkinligi ta’kidlandi.

Kalit so‘zlar: jarayonli yozuv, yozma malaka, EFL o‘quvchilari, qayta ko‘rib chiqish, til
o‘qitish metodikasi

AHHoTapmsa: Hacrosulee ucciefoBaHUe HalpaB/JeHO Ha U3ydeHHe 3PPEeKTUBHOCTH
NPOLECCHO-OPMEHTUPOBAHHOT0 MOJX0Jla B pa3BUTUM HABbIKOB MHCbMEHHOW pe4yu y
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M3y4aloIluX aHIJIMHMCKUM f3blK Kak MHocTpaHHbIK (EFL). B oT/inyMe OT TpajguMLIMOHHOTO
IPOAYKTOBOI'O MOJX0/d, COCPeJOTOYEHHOI0 Ha UTOrOBOM pe3yJ/IbTaTe, IPOLIeCCHBIM MOAXO0/,
aKLleHTUpYyeT BHUMaHUe Ha 3Tanax HallMCaHUs: IOArOTOBKe, Y4ePHOBUKE, peJaKTUPOBAHUU U
KOppeKTUpOBKe. B wucciepoBaHuu mnpuHAAM ydactue 60 CTyZeHTOB M3 Y36eKUCTaHa,
paszeséHHBIX Ha KOHTPOJIBHYIO U 9KCIIepMMEHTA/IbHYI0 TPyNbl. B TedueHue BOCbMU HeJZlesb
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JKCIIEpHUMEHTAJIbHAaA TIpyIlla o6yan1aCB no MojeJid nponecCcHoro IHcCbMa. PGSYJIbTaTbI

TecToB, NOPTQOJNO U O0OpPAaTHON CBA3U CTYJAEHTOB IOKa3a/u 3HAYMTEJbHOe yJydlleHue
colepKaHUs, CBIBHOCTU TeKCTa M TIpaMMaTU4ecKou TodHocTH. MHcciemoBaHue
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MO/ITBEPXK/AAeT, YTO BHeJAPEHHe JAaHHOro MojxoJa B ydeOHble mnporpamMmmbl EFL
cnoco6¢cTByeT 6oJiee TJy60KOMYy BOBJIEYEHUIO YYalMXCs, Pa3BUTHUI0 KPUTHYECKOTO
MBILIJIEHUS U YCTONYUBBIX HABBIKOB MUCbMEHHOM peyH.

KiioueBble CJI0Ba: IIpoOLeCCHOe TMHUCbMO, NHUCbMeHHasd peyb, EFL cTyaeHThl,
peZlakTUpOBaHHUe, METOIMKA NpernojaBaHus

INTRODUCTION

Writing is widely regarded as one of the most cognitively demanding language skills in
EFL (English as a Foreign Language) contexts, as it requires the coordination of multiple
linguistic, rhetorical, and organizational abilities. In Uzbekistan, as in many other EFL settings,
writing instruction has traditionally emphasized structural accuracy and final products, often
neglecting the recursive nature of the writing process itself. Students are frequently assessed
based on grammar and vocabulary control, with limited attention given to content
development, coherence, and audience awareness. As a result, many learners struggle to
express their ideas fluently and coherently in writing, despite demonstrating competence in
grammar and reading comprehension.

Recent shifts in language pedagogy have introduced the process-oriented approach as a
more dynamic alternative to the traditional product-based model. This approach
conceptualizes writing not as a one-time act but as an evolving process that involves several
interrelated stages: prewriting, drafting, revising, editing, and publishing. By encouraging
students to engage in planning, feedback, and revision, the process approach promotes
metacognitive awareness, learner autonomy, and deeper textual engagement. Moreover, it
aligns with constructivist theories of learning, which posit that knowledge is best internalized
through active participation and reflection.

In the context of EFL education in Uzbekistan, where writing is increasingly required for
academic purposes, international exams (e.g, IELTS, TOEFL), and professional
communication, improving learners’ writing proficiency is a pressing need. However, there
remains a gap between pedagogical theory and classroom practice. Many teachers still adhere
to prescriptive grammar-focused instruction due to factors such as rigid curricula, lack of
training in modern methodologies, and high-stakes examination pressures.

This study seeks to address that gap by empirically examining the impact of a process-
oriented writing approach on the writing proficiency of university-level EFL learners in
Uzbekistan. Specifically, it investigates whether structured engagement with the stages of
writing can improve learners’ ability to develop content, organize ideas coherently, and
produce linguistically accurate texts over time. In doing so, it also explores learners’
perceptions of the process approach and their evolving attitudes toward writing in English.

By analyzing both quantitative test results and qualitative reflections, this study aims to
offer practical insights for language instructors, curriculum designers, and educational
policymakers who are striving to enhance the quality of EFL writing instruction in Uzbekistan
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and similar contexts.

Methodology

This study employed a quasi-experimental design with a control group and an
experimental group to investigate the impact of a process-oriented writing approach on the
writing proficiency of EFL learners. The research design included both quantitative (pre- and
post-tests) and qualitative (student reflections and teacher observations) data to ensure a
comprehensive evaluation of the interventioi’i iffectiveness. The study involved 60 second-
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year undergraduate students majoring in English Philology at a public university in
Uzbekistan. Participants were randomly divided into two groups:

Experimental group (n = 30): Received instruction based on the process-writing model.

Control group (n = 30): Continued with traditional product-oriented instruction focusing
on grammar drills and model text imitation.

Both groups were taught by the same instructor to minimize the influence of teaching
style and ensure comparability.

The following instruments were used to collect data:

Tool/Instrument Description

Pre-test & Post-test Analytical writing tasks scored based on CEFR-aligned rubrics

Writing Portfolios Collected over 8 weeks, containing drafts, revisions, and final
compositions

Student Reflections Weekly reflective journals on the writing process and personal
challenges

Classroom Conducted by the instructor to note behavioral and engagement

Observations patterns

The writing rubric assessed four core dimensions: content development, organization,
language accuracy, and mechanics (punctuation, spelling). Scores ranged from 0 to 20 points.
The experimental group followed a structured process-writing syllabus over 8 weeks. Each
week focused on a specific writing genre (e.g., descriptive, argumentative, narrative) and
implemented the five stages of writing:

Week | Writing Focus Process Stages Covered

1 Descriptive Prewriting, Drafting

2 Descriptive Revising, Editing

3 Narrative Prewriting, Drafting

4 Narrative Revising, Peer Feedback

5 Opinion Essay Prewriting, Drafting

6 Opinion Essay Revising, Editing

7 Argumentative Drafting, Feedback

8 Argumentative Final Portfolio Submission & Reflection

Each session involved brainstorming, mind mapping, collaborative peer reviews, and
instructor-guided feedback sessions. Students revised and submitted multiple drafts before
the final version. The control group, in contrast, received grammar-based instruction, focused
on sentence structure, model essays, and single-draft compositions. Feedback was limited to
grammatical correction rather than content or organization. Quantitative data (pre- and post-
test scores) were analyzed using paired-sample t-tests to assess within-group and between-
group improvements. Writing portfolio scores were averaged and compared. Qualitative data
(student reflections) were coded thematically to identify patterns related to learner
motivation, challenges, and perceived progress.

Results

The results from the pre- and post-writing tests revealed a statistically significant
improvement in the writing proficiency of the experimental group compared to the control
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Group Pre-Test Mean | Post-Test Mean | Mean p-value
(SD) (SD) Gain
Experimental 10.7 (2.1) 16.3 (1.8) +5.6 | p<
(n=30) 0.001
Control (n=30) 10.9 (2.0) 12.1 (2.3) +1.2 | p=0.07

The experimental group demonstrated a mean gain of 5.6 points, significantly higher
than the 1.2-point gain in the control group. The results of a paired-sample t-test confirmed
the statistical significance (p < 0.001) for the experimental group, while the control group’s
improvement was not statistically significant (p = 0.07).

To assess progressive development in writing, the experimental group’s writing
portfolios were evaluated weekly across four dimensions: content, organization, language
accuracy, and mechanics. A consistent upward trend was observed across all categories,
particularly in organization and content development. Qualitative analysis of student
reflections revealed increased metacognitive awareness, confidence, and motivation. Students
reported that multiple drafting stages and peer feedback made them more comfortable taking
writing risks and experimenting with language. Classroom observations showed:

v Greater student interaction during peer review stages.

v High participation in brainstorming and feedback sessions.

v Improved autonomy, with students voluntarily revising their drafts.
DISCUSSION

The findings of this study demonstrate that the process-oriented approach significantly
enhances writing proficiency among EFL learners in the Uzbek context. The experimental
group, which engaged in prewriting, drafting, peer reviewing, revising, and editing over an 8-
week period, outperformed the control group, which followed a traditional product-based
method focused primarily on grammar and model imitation. The statistically significant
improvement in the experimental group’s post-test scores confirms that structured
engagement in the writing process leads to more substantial gains in language proficiency.

One of the most notable outcomes was the students’ ability to organize their thoughts
coherently and develop content with greater depth. The portfolio analysis showed steady
growth in students’ command over text structure, coherence, and task fulfillment. This
supports existing research suggesting that process-based writing fosters not only linguistic
accuracy but also critical thinking, creativity, and reflection (Hyland, 2003; Zamel, 1982).

In addition to quantifiable academic gains, qualitative data revealed that students in the
experimental group exhibited increased confidence and motivation. Reflective journals
highlighted that students appreciated the opportunity to revise their work and receive
constructive feedback, both from peers and the instructor. This indicates that process writing
promotes learner autonomy—a key competence in modern EFL pedagogy.

Classroom observations further confirmed active participation, collaboration, and a shift
from teacher-centered to learner-centered dynamics. The emphasis on recursive writing
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cycles allowed students to view writing not as a one-time act, but as an evolving skill. Such
transformation aligns with contemporary communicative approaches in second language
instruction, particularly those that place the learner at the center of meaning-making.
However, despite the positive results, some challenges must be acknowledged.
Implementing a process-oriented approach requires additional classroom time, smaller class
sizes, and extensive teacher training. In W Uzbek secondary and higher education
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institutions, rigid curricula and examination-driven instruction can hinder the
integration of writing workshops and multi-draft practices. Moreover, teachers may require
professional development to effectively manage peer feedback sessions, assess writing
portfolios, and foster a classroom culture conducive to open revision.

In summary, the results validate the efficacy of a process-oriented approach in
enhancing writing proficiency, metacognitive awareness, and student engagement in EFL
settings. While practical challenges exist, the pedagogical value of such an approach is evident.
Institutional commitment to curriculum flexibility and teacher training is essential for
sustainable and widespread adoption of process-based writing instruction in Uzbekistan and
similar EFL contexts.

Conclusion

This study has demonstrated the effectiveness of the process-oriented approach in
improving writing proficiency among EFL learners in Uzbekistan. Through the integration of
multiple drafting stages, peer feedback, and reflective practices, students in the experimental
group showed significant gains in both linguistic accuracy and text organization. The process-
based instruction not only improved measurable outcomes but also fostered greater learner
autonomy, motivation, and engagement with the writing process.

While the traditional product-based method remains prevalent in many Uzbek
educational institutions, the findings of this study suggest that a shift toward process writing
is both feasible and pedagogically beneficial. Nonetheless, successful implementation requires
institutional support, curriculum redesign, and sustained teacher training.

Future research could explore long-term effects of process writing on different
proficiency levels, as well as the role of digital tools in supporting process-based instruction.
Ultimately, embracing a process-oriented pedagogy can serve as a meaningful step toward
enhancing communicative competence and academic literacy in EFL classrooms.
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