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Annotatsiya : maqolada kasbiy ta'lim jarayonida shakllana boshlaydi va uning muhim
mezoni psixologiya fakulteti talabalari o‘rtasida mazmunli hayotiy yo‘nalishlarning yuqori
darajada shakllanishi, hamda ta’lim va kasbiy faoliyatning ichki motivlarining ustunligi
hisoblanadinishi , talabalarning o’qishga bo’lgan qiziqishlari ya'ni o’quv motivlari , ularni
o’rganish , olimlarning ilmiy tadqiqot ishlari , talabalarni o’quv motivlarini amaliy o’rganish
borasida tadqiqot ishlari jadvallar asosida bayon etilgan .

Kalit so’zlar : motiv, motivatsiya, intilish , ong, faoliyat, ehtiyoj, psixolog, ta’lim muassasa,
kasbiy .

AHHOTAUMA: CTaTbsd HauyuHaeT QopMHUpPOBATbCd B Ipoliecce MNpPodpecCHOHATbHOTO
00pa3oBaHUs, U ee BaXKHbIM KPUTEPUEM SIBJSETCSA BbICOKMU ypoBeHb CHOPMHUPOBAHHOCTHU
CMBICJIOKU3HEHHBIX OPUEHTHUPOB Yy CTYAEHTOB (aKyJsbTeTa IMCUXOJIOTHH, Mpeob/ajlaHue
BHYTPEHHUX MOTHUBOB y4eOHOM U NMpodecCUOHANbHOM AeATeJbHOCTH, UHTEPeC K yyebe WU
ydyeOHble MOTHBbI, HX H3yUyeHHUe, HAy4YHO-UCCJe[oBaTe/JbCKHe pPabOThl YYEHBIX,
INpaKTHUYeCcKoe U3yuyeHre yueOHbIX MOTUBOB CTY/IEHTOB OMMCAaHbl HA OCHOBE TA6JIMI].
Kiwo4yeBble cj0Ba: MOTHB, MOTHUBalWs, CTpPeMJIeHHWe, CO3HAaHUE, [esATeJbHOCTb,
NOTPeOGHOCTD, ICUX0JIOT, 06pa3oBaTe/ibHOE YYpex/JeHue, mpodeccuoHall.

Abstract: the article begins to form in the process of professional education, and its important
criterion is the high level of formation of meaningful life directions among students of the
faculty of psychology, and the predominance of internal motives of education and professional
activity, students' interest in studying or educational motives, their study, scientific research
works of scientists, practical study of students' educational motives are described on the basis
of tables.

Key words: motive, motivation, aspiration, consciousness, activity, need, psychologist,
educational institution, professional.

Today, the need for qualified psychologists has increased dramatically due to the demands of
practice. Without the participation of a psychologist, it is difficult to imagine the effective
work of organizations that ensure the mental well-being of students in various educational
institutions. In addition, a qualified psychologist is indispensable for conducting all kinds of
examinations, as well as for the rehabilitation of people suffering from various diseases. Of
course, only a person with high professional and personal training for the work of a
psychologist is able to provide qualified psychological help. Such readiness begins to form in
the process of professional education, and its important criterion is the high level of formation
of meaningful life directions and the predominance of internal motives of education and
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professional activity among students of the faculty of psychology.
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A.ARean and V.A.Yakunin's "Methodology for diagnosing students' educational
motivation" (modified by N.S.Badmayeva) The purpose of the methodology is to study the
motivations of students' educational activities. This research methodology is used to study the
hierarchy of motives of educational and professional activity of psychology students and to
identify the most important and least important motives in it. The technique involves sorting
the following motifs from least important to most important according to their importance to
the topic:

The methodology was developed based on the questionnaire of A.A.Rean and V.A.Yakunin. To
the 16 statements of the above questionnaire, statements describing the motivations of
education highlighted by V.G. Leontiev and statements describing the motivations of
education obtained by N.T. Badmaeva as a result of a survey of students and schoolchildren
were added. These are:

communicative, professional, educational and cognitive, broad social motives, as well as
creative self-realization, failure and reputation avoidance motives.

> O‘quv faoliyati motivatsiyasini o‘rganish (Y.A.Kalinina) anketasi

Magsad: anketa metodologiyasidan foydalangan holda ta’lim faoliyati motivatsiyasini
o‘rganish.50 ta savoldan iborat anketa ta'lim faoliyatining dominant motivlarini aniqlashga
garatilgan va 5 ta motivning miqdoriy tavsifini bilib olish imkonini beradi.

1) maqgsadga erishish zarurati;

2) ta'lim faoliyatining raqobatbardoshligi zarurati;

3) o‘z-o‘zini takomillashtirish ehtiyojlari;

4) muloqgot va jamoaviy faoliyatga bo‘lgan ehtiyojlar;

5) ta'lim faoliyati jarayonidan tashqarida yangi bilimlarni o‘zlashtirish zarurati.

> 0‘quv motivatsiyasining yo‘nalganligini aniglash (T.D.Duboviskaya) metodikasi.

It is customary to distinguish between different motives of learning, in particular, external
and internal motives. L. M. Friedman describes their difference as follows: "If the motives that
motivate a given activity are not related to it, then they are called external to this activity; if
the motives are directly related to the activity itself, it is called "ulrichki". A motive is internal
if it corresponds to the purpose of the activity. In other words, educational activity based on
the conditions, mastering the content of the subject is both a motive and a goal at the same
time. Internal motives are related to the subject's need for knowledge, pleasure from the
process of knowledge. Mastering the educational material serves as the goal of learning, in
this case it begins to take on the character of educational activity. And the student materially
enters into the process of knowing, and this gives him emotional satisfaction. The superiority
of internal motivation is characterized by its manifestation. in the process of educational
activity, educational activity becomes external motivation under the condition of mastering
the activity of students. The content of the subject is not a goal, but a means to achieve other
goals. It can be a good grade (certificate, diploma), scholarships, praise, recognition by peers,
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obeying the teacher's demands, etc.
Knowledge with external motivation is not the goal of education, the student is away from the
learning process. For the studied student, subjects are not internalized, do not have internal
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motivation, and the content of educational subjects does not become a personal value. A

teacher who is interested in increasing the efficiency of his activity naturally pays attention to
the motivation of learning and tries to activate it. at a high level, but at the same time, there is
a lack of methodological tools that allow deteimi?ing the current level of student motivation

528
y 4



INTERNATIONAL BULLETIN OF APPLIED SCIENCE IBAST

AND TECHNOLOGY UIF = 8.2 | SJIF = 5.955 ISSN: 2750-3402

and its dynamics when choosing different forms, teaching methods and subject
content. developed, it can be used in the educational process and serves as a basis for
increasing the effectiveness of teaching. The method of Spearman and Pearson correlation
analysis was used for quantitative processing of the obtained data, since the available
indicators are measured on an ordinal scale.

For the first time in the empirical study of students' learning motivations, the method of
diagnosing students' learning motivation (A.A. Rean and V.A. Yakunin's method) N.S.
Badmayeva's modification) was used. It was held among the students of the 1st and 3rd year
of applied psychology of the university. Separate results are issued on 7 scales. These scales
are:

Communicative motives;

Avoidance motives;

Reputation motives;

Professional motives;

Motives of creative self-realization;

Educational motives;

Social motives:

According to it, we can see the differences between the courses in each scale. On the
scale of communicative motives, communication showed a higher result in the 1st courses
than in the 3rd courses. Because 1st-year students are a newly formed group, they are more
interested in communication and getting to know each other than 3rd-year students. In the
scale of avoidance motives, we can also see the superiority of 1st year students. Avoidance
motives are considered to avoid failure, and situations such as getting low grades in classes
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and failing exams or not being able to achieve the expected result have a strong impact on 1st
year students.

Diagram 1

Differences in the average values of the first and third courses according to A.A.Rean and
V.A.Yakunin's "Methodology for diagnosing students’ educational motivation”
(N.S.Badmayeva's modification).
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According to it, we can see the differences between the courses in each scale. On the
scale of communicative motives, communication showed a higher result in the 1st courses
than in the 3rd courses. Because 1st-year students are a newly formed group, they are more
interested in communication and getting to know each other than 3rd-year students. In the
scale of avoidance motives, we can also see the superiority of 1st year students. Avoidance
motives are considered to avoid failure, and situations such as getting low grades in classes
and failing exams or not being able to achieve the expected result have a strong impact on 1st
year students. For this reason, they have a high motivation to escape. In the scale of
reputation motives, the results in the 1st courses are much higher than in the 3rd courses.
After all, first-year students are at the first stage of their student life, the new environment is
interesting for them, and they try to look prestigious in the eyes of others. For third-year
students, it becomes normal and the opinion of others about them becomes less important. In
the scale of professional motives, the result of the 1st year students showed a higher level
than the 3rd year students. 3rd-year students change their interest and views on the
profession during their studies, and it is possible that they may become interested in a field
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other than the one they are studying or work in a different field.

However, 1st-year students are relatively more interested in their field of study, and their
motivation for the profession increases. The 5th scale is the motive of creative self-realization,
and in contrast to this scale, the 3rd courses are dominant. So, the higher a student goes to a
higher course, the more his thinking, worldview expands, and his self-awareness increases.
Aesthetic taste expands, and interest in creating new things in the field of study increases. In
the 1st courses, there is a strong desire for innovation in the field. In the scale of learning and
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educational motives, with 0.6 points, there is a leadership in the 1st courses compared

to the 3rd courses. It can be seen that the first-year students have a strong interest and need
to study and gain knowledge. Our last scale is the scale of social motives, and in this scale, 1st-
year students dominate. Because 1st-year students have a high score on the scale of
communicative motives, and these motives are closely related to each other.

Medium-level internal motivation showed a high result in 1st courses. The high level of
internal motivation is high in the 3rd year.

According to the results of the method of determining the direction of educational
motivation (T.D. Duboviskaya), if we look at the differences between the sexes, a low level of
internal motivation was not detected. The average level of internal motivation is higher in
men, on the contrary, the high level of internal motivation prevails in women than in men.
According to the results of Y.A. Kalinina's questionnaire "Determining the motivation of
educational activities”, mutual differences between the courses on each scale were
determined. low level was 8%, medium level was 81%, high level was 9%, and among third-
year students, low level of internal motivation was 14%, medium level was 80%, high level
was 2%. Relatively speaking, we can see that the average level of intrinsic motivation is
similar in both courses. According to the results of Y.A. Kalinina's questionnaire "Determining
the motivation of educational activity", mutual differences between the courses on each scale
were determined. According to the results of Y.A. Kalinina's questionnaire "Determining the
motivation of educational activities", mutual differences between the courses on each scale
were determined. The third scale is the scale of self-improvement, according to which in the
first years, the low level of internal motivation was 19%, the middle level was 69%, and the
high level was 10%, and in the third year students, the low level of internal motivation was
19%, the middle level was 74%, and the high level was 3%.

At the same time, learning activities and mastering the content of the subject, subjects are
not internalized for the student, they do not have internal motivation, and the content of
educational subjects does not become a personal value.

The predominance of internal motivation is characterized by its manifestation. Educating a
person, first of all, consists in developing a system of his needs and motives.

The motivation factor for successful study is stronger than the intelligence factor. Realization
of the high importance of learning motivation for successful learning led to the definition of
the principle of motivational support of the learning process. Among the various motivations
for learning, in particular, external and internal

it is usual to distinguish motives. L. M. Friedman describes their difference as follows: "If the
motives that motivate a given activity are not related to it, then they are called external to this
activity; if the motives are directly related to the activity itself, they are called internal. A
motive is internal if it corresponds to the purpose of the activity. That is, based on conditions,
in today's constantly changing, dynamic world, it is not only teaching students knowledge,
skills and abilities in subjects. At the same time, learning activities, mastering the content of
the subject, the subjects are not internalized for the student, do not have internal motivation,
and the content of the educational subjects does not become a personal value, and the
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student's personality as an active person in the future ensures social development,

preservation and provision provides. Internal motives are related to the subject's need for
knowledge, pleasure from the process of knowledge. Mastering the educational material
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serves as the goal of learning, in this case it changes the nature of the educational
activity. Under the condition of mastering, educational activity becomes external motivation.
The motivation factor for successful study is stronger than the intelligence factor. Realization
of the high importance of learning motivation for successful learning led to the definition of
the principle of motivational support of the learning process. Among the various motivations
for learning, in particular, external and internal

it is usual to distinguish motives. L. M. Friedman describes their difference as follows: "If the
motives that motivate a given activity are not related to it, then they are called external to this
activity; if the motives are directly related to the activity itself, they are called internal"”
Learning motivation is internal if it corresponds to the purpose of the activity. In today's
constantly changing, dynamic world, it is not only teaching the student knowledge, skills and
abilities in subjects (some of them). in itself

for the student, subjects are not internalized, do not have internal motivation, and the content
of educational subjects does not become a personal value.

In the method of determining the direction of educational motivation (T.D.
Duboviskaya), almost no significant differences were found between gender and courses.
However, according to the results, external motivation is higher in men, and on the contrary,
internal motivation is higher in women. Also, the internal motive prevails in the 1st courses,
and the external motive prevails in the 3rd courses.

Table 1
Number of
Average t
respondents
icati | 75 4,1200
Com.mumcatlve male 2179+

motives woman 115 4,3142
) _ male 75 3,5573 =
Avoidance motives -2,367* =
woman 115 3,7809 g-
| 75 4,0907 >
Reputation motives oo -3,722%%+ ¥
woman 115 4,4296 g
| 75 4,2640 A
Professional motives fhare -2,823** L
woman 115 4,4835 o
i ivi | 75 4,2107 v
Motives of _crea.t1v1ty male 3,061+ :
and self-realization woman 115 4,4922 =
1 75 3,9587 S
Educational motives fhare -,542 =~
woman 115 4,0078 —
-

| 75 4,3573
Social motives ma’e -2,637%* 2
ayol 115 4,5357 m
P

Table 1: Results of correlational analysis between courses of A.A.Rean and V.A.Yakunin's
"Methodology for diagnosing students' educational motivation" (N.S.Badmayeva's
modification).

Significant differences between genders were found in the "Communicative motives" scale.
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According to him, it was proved that women have a higher need for communication and
communication than men (t=-2.367; p=0.05;). A big difference was found between women and
men in terms of "reputation-attention motives" (t=-3.722; p=0.01;). In this scale too, women's
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desire to gain prestige and attention showed a much higher result. Also, women
showed a high result in "Professional motives". (t=-2.823; p=0.01;). In the scale of "motives of
creative self-realization" and in the scale of "social motives" higher differences and indicators
were found in women than in men (t=-2.637; p=0.01;). No gender differences were found in
the "Educational motives" scale. From this we can see the similarity of study motivations
between women and men. If large and significant differences were found between other types
of motives, it was shown that there is no difference between educational and educational
motives, and this was proven by statistical analysis. So, we can see that educational motives
do not depend on gender, on the contrary, the importance of other motives is strong.

Table 2: Results of correlational analysis between courses of A.A.Rean and V.A.Yakunin's
"Methodology for diagnosing students' educational motivation" (N.S.Badmayeva's
modification).

According to him, communicative motives are higher in the 1st courses than in the 3rd
courses. Because 1st year students will be in the circle of new acquaintances, that is, new
students, new teachers, new environment will not fail to have an effect on this. For this
reason, their need for communication increases and interpersonal relations develop on their
own. As a result of students exchanging information, communication increases. Avoidance
motives also dominate in 1st courses compared to 3rd courses.
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